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Abstract：This study examined the educational effectiveness of an universal prevention education, named 
“Trial of Prevention School Education for Life and Friendship (TOP SELF)” for Development of 
Understanding and Regulating Emotions. This program is designed to develop children’s emotional 
understanding and emotional regulation. Participants were 109 5th grade children from three classes. They 
completed a self-report inventory before and after the intervention. The inventory included questions of 
students’ perception of own, group members’ and classmates’ skills: identifying, understanding, and regulating 
emotions. The results indicated that participants perceived significant improvement in those skills of 
themselves after the intervention. Girls demonstrated higher mean levels for their classmates’ ability in 
identifying and regulating emotions and boys highlighted a higher mean level for their classmates’ proficiency 
in emotional regulation. Several items are significantly correlated with  impression of this program such as “the 
program was enjoyable” and “the program was understandable enough”.











































































































































































































































































「感情の同定」（F（１, １０７）= １６.３６, p <.００１），「感情の理解」









及び下位尺度のうち「感情の同定」（F（１, １０７）= ８.９８, 
p <.０１）と「感情の対処」（F（１, １０７）= ６.７９, p <.０１）に
おいて，時期の有意な主効果がみられた。また，「感情の
同定」に関しては，時期と性別における有意な交互作用
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